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                “T his is not your grandmother’s school,” commented George Batsche, who was visiting our school with a team of RTI researchers and staff from the Renaissance Com- pany. It was validating to hear that experts in RTI who consulted across the country considered the data team process, intervention system, curriculum, and assessment practices that we had put into place to be of high quality. As a practicing school psycholo- gist and administrator at Brown International Acad- emy, an inner city elementary school in Denver Pub- lic Schools, I believe strongly that if the RTI model is put into practice, it will greatly impact educational outcomes for all students. Putting RTI into practice is not easy—it is not your grandmother’s school. It requires us to think differently and to ask different questions. RTI is not simply about special education; it is about ensuring that students receive quality instruction using re - search-based interventions  The Newspaper of the National Association of School Psychologists © 2010, National Association of School Psychologists Communiqué  8 | Capitol Hill Recognizes National  School Psychology Week  16 | Communicating Effectively to  Resolve Ethical Concerns  20 | Grant Funding to Implement  PREP aRE Training   3 2 | 2010 convention news New keynote, sessions, and shopping 3  January/February 2010 Volume 38, Number 5 It’s Not Your Grand- mother’s School: Leadership Decisions in RTI By Sally Whitelock Implementing RTI inSide Evidence-Based Practice and Autism Spectrum Disorders:  The National Standards Project By SuS an M. WilczynSki I n September 2009, the National Autism Center announced the completion of its multiyear National Standards Project. 
 The National Standards Project serves to support parents and professionals and answers one the most pressing ques- tions asked by school psychologists: “How do we effectively treat the growing number of students with autism spectrum disorders (ASD)?” The National Standards Project resulted in two reports that identify the strength of evidence supporting a broad range of interventions that target the core and associated character - istics of ASD. The Findings and Conclusions Report of the Na- tional Standards Project (abbreviated report) and the Na- tional Standards Report (extended technical report) are both free and available at www.nationalautismcenter.org. The re- mainder of this article briefly describes the methods applied, the major outcomes, and the implications of this report for school psychologists. Method The Project began with input from 45 autism experts who spe- cialized in treatment and/or applied research. This team of ex-perts developed the conceptual model for evaluating the lit - erature. Over 7,000 abstracts spanning a 50-year period were compared against the inclusionary Research-Based Practice NASP members can join an online discussion about this article in the Communities area of our website: www.nasponline.org/communities Courtesy of AnAst AsiA kAlAmAros skAlski NASP Testifies at U.S. Senate Hearing on Children and Disaster Recovery By anaS taSia kalaMaro S SkalSki O n December 10, 2009, Dr. Melissa Reeves, chair of the PREP aRE workgroup, presented oral and writ - ten testimony on behalf of NASP at a hearing of the Ad Hoc Subcommittee on Disaster Recovery of the U.S. Senate Committee on Homeland Security and Governmental Affairs. This subcommittee is chaired by Senator Mary Landrieu of Louisiana and it was by her invitation that NASP was included in the event. Senator Landrieu is currently drafting legislation to address the specific needs of children fol- lowing a major crisis or natural disaster. NASP staff and leaders are working with her office to ensure that the important role that schools play in disaster recovery is explicitly recognized in this legislation. Melissa’s testimony highlighted this priority. She reviewed the role that schools have played follow- ing every major disaster or crisis including events like 9/11, the Gulf Coast hurricanes, and high profile school shootings. She described the short- and long-term psychological effects that children experience and the unique characteristics of their responses over time. In particular, Me - Advocacy in Action [ continued on page 26 ] [  continued on page 6 ] [ continued on page 24 ] Melissa Reeves and Senator Mary Landrieu on Capitol hill december 10 suprijono suhArjoto/istoCkphoto © 2010, National Association of School Psychologists 26 | Communiqué | January/February 2010, Volume 38, Number 5 RTI Leadership Decisions [ continued from page 1 ] prior to being identified as learning disabled. RTI is school reform. It is about ensur - ing that schools create structures and use teaching resources that effectively meet the needs of all students. It is about the way that schools use screening, formative, progress monitoring, diagnostic, and summative assessments to ensure that instruction is dif - ferentiated and that interventions are implemented for all students not demonstrating proficient levels of achievement. It is about schools ensuring that they are using a guar - anteed and viable core curriculum for all students and that students below proficient are instructed with research-based interventions. RTI is about data driven dialogues that provide teachers opportunities to collaborate about data driven instruction on the group and individual level. And, lastly, RTI is about identifying students with specific learning disabilities who fail to respond to research-based interventions, implemented with fidelity, based on progress monitoring data. School leadership teams need to consider four major components when moving to a fully functioning RTI model that meets the needs of all students in the school. 
 School teams must consider school structures and use of teaching resources, imple- mentation of core and intervention curriculums, use of a variety of assessment tools, and facilitation of data driven dialogues.
 S ChooL StRuC tuReS and uSe oF teaChing ReS ouRCeS Historically, teachers have had the autonomy to teach their grade level or content area based on their knowledge of content and standards. Teachers have been responsible only to their classroom of students. In an RTI model, however, school reform efforts challenge the school and each teacher to “open their doors” and to be collectively responsible for the learning of all students in the school. In order for RTI to be im- plemented effectively, school leadership teams must, therefore, examine their school structures. School leaders must ask themselves:
 How will we schedule classroom teachers, intervention teachers, special educa-  n tion teachers, and other teaching resources to ensure that all students receive core, grade-level instruction? 
 How can we schedule teachers to ensure that all students who are below aca-  n demic proficiency receive interventions?
 How can we schedule teachers to ensure that we are challenging students above  n proficiency in grade-level standards?
 Who will teach Tier 2 and Tier 3 interventions to students? 
  n How will the budget support the necessary instructional resources? 
 n CoRe CuRRiCuL uM and ReSeaRCh-BaSed inteRventionS The standards-based educational reform movement of the 1990s helped to establish national and state standards or benchmark proficiency levels that students are ex-pected to achieve at each grade level. This movement helped educators across the nation increase educational rigor and informed curriculum developers. In addition, the standards-based movement, along with technological advancements in education, pushed teachers to engage students more in learning, communicate learning goals to students, provide specific feedback to students regarding their learning, and assess students in relation to a benchmark. The RTI model requires education systems to go one step further: ensure that the core curriculum is not only “guaranteed and viable,” which has a strong correlation with academic achievement (Marzano, 2000), but also that core curriculum and intervention curriculums are research-based. Research indicates that approximately 38% of fourth-grade students and up to 70% of poor students, often minority students who live in urban or isolated settings, dem- onstrate inadequate reading skills (National Center for Education Statistics, 2005). 
 However, studies have indicated that an emphasis on both classroom instruction and targeted interventions can result in all but 2–5% of children learning basic reading skills in first grade (Mathes et al., 2005). In addition, older students who struggle with reading can also become proficient readers if the remediation is intensive, expert, and long-term (Torgesen et al., 2001). According to Batsche and colleagues (2005), “re- search-based, scientifically validated interventions/instruction provide our best shot at implementing strategies that will be effective for a large majority of students.” School leaders, therefore, must evaluate their current instructional program and ask themselves:
 Do all students in our school have access to grade-level, core curriculum that   n is “guaranteed and viable,” as well as research-based? If not, what changes are necessary in core curriculum to ensure that a research-based, guaranteed, and viable curriculum is offered at grade level to all children in reading, writing, and mathematics?
 Are there research-based intervention resources available for students in need  n of Tier 2 and Tier 3 interventions in reading and mathematics? If not, what in- Sally Whitelock, NCSP, is a school psychologist serving as an assistant principal at Brown International Academy in Denver, CO. tervention resources is the school going to implement?
 Are teachers trained effectively in the core curriculum and the intervention cur -  n riculums in order to instruct the curriculum with fidelity while also differentiat - ing appropriately? S CReening, SuMMative, FoRMative, PR ogReSS MonitoRing, and diagno StiC aSSeSSMent S Assessments have been used for a long time in educational settings to evaluate stu- dent learning, identify students for special education, and evaluate school effective- ness. However, in an RTI model that meets the needs of all students, educators are required to use assessment tools to: 
 Identify students at risk of reading or mathematics failure (screening).  n Inform instructional decisions (progress monitoring and formative n assessments).
 Determine if students below proficient are closing the achievement gap  n with their peers who are demonstrating proficient achievement (progress monitoring).
 Determine if interventions are successful and if students are responding to in-  n terventions (progress monitoring).
 Determine if the student has significant areas of weakness that are interfering  n with the student’s ability to learn (diagnostic).
 Determine if students have learned the required educational standards  n (summative).
 Determine if the students in the school are achieving proficient levels of learn-  n ing (summative/high stakes testing).
 Therefore, it is not enough for a school to develop a systematic, three-tiered struc- ture and to provide instruction using research-based core and intervention curriculums. 
 Schools must also have effective assessment tools to support instructional decision- making. In addition, schools have external assessment requirements, placed on them by the state or district, which they must adhere to, but which may or may not support them in impacting learning. School instructional staffs, therefore, need to become adept in administering, in- terpreting, and analyzing a multitude of assessments. School leadership teams may also need to identify additional assessment tools to support decision making in an RTI model. School teams must ask themselves:
 Do we have a quick, valid, reliable, predictive screening assessment that can  n identify students at risk of academic failure? When and how are we administer - ing this tool? Are we using this data to place students in intervention groups?
 Do we use data to inform instructional decisions? What data do we use? How do  n we use this data to differentiate instruction in the classroom to ensure that all students are learning?
 Do we have progress monitoring assessments that are quick, sensitive to prog-  n ress in the short term, predictive, valid, and reliable? Do we use this data to determine if students are responding to interventions? If students are not re- sponding to interventions, do we adjust the intervention? Do we use this data to support special education identification?
 Do we have diagnostic assessments that support us in making instructional de-  n cisions for students who are receiving interventions but not making adequate progress? Do we use this information to support changes in instruction? Do we use this data to support special education identification?
 Do we have summative assessment data that supports grade level and school-  n wide decision making? Do we analyze this data for grade-level and school-wide strengths and weaknesses? Do we use this data to make professional develop- ment decisions for our school? Do we use this data to support the development of school improvement plans? d ata dRiven diaLogueS In RTI practice, decisions are based on the judgment of professionals informed di- rectly by student achievement data (Batsche et al., 2005). There have been several models for data driven decision making, including a problem-solving model (Batsche, 2006), setting challenging goals and effective feedback (Marzano, 2003), data-driven dialogue (Wellman & Lipton, 2004), and others. The school reform effort means that school professionals collaboratively look at data to identify students in need of inter - ventions, inform instruction, differentiate in the classroom, and identify students for special education. Schools who implement core and intervention curriculums with fidelity while also differentiating based on student performance data ensure that all students learn. Since data driven dialogues are relatively new to education reform efforts, most teachers are not trained in how to interpret data and differentiate instruction informed by data. Therefore, school leadership teams need to consider the following:
 How are summative and high-stakes testing data discussed within the school?   n © 2010, National Association of School Psychologists January/February 2010, Volume 38, Number 5 | Communiqué | 27 Does the school collaboratively interpret data and use it to design school im-provement plans?
 How is summative testing data discussed and analyzed at the grade or content  n level? Is data used to determine power standards, overall strengths, and overall weaknesses? Is this data used to make class-wide instructional decisions? Is it used to identify target groups of students?
 How is screening data used? Is it used to identify intervention groups? 
  n How is progress monitoring and formative assessment data used? Is there a n process to problem solve for individual students who are not making adequate progress? How are decisions about changing interventions made?
 What is the protocol for data driven dialogues? Have teachers been trained in  n interpreting and analyzing data? Have teachers been trained to make SMART goals and action plans that inform instruction? Is there a culture of collabora-tion that supports teachers in learning from each other? CaSe Study: the Rti ModeL at BR own inteRnationaL At Brown International Academy, we systematically put an RTI model into place in the school. As we implemented the model, we consistently improved upon the four components listed above. We considered the school schedule/structure and teaching resources, the core and intervention curriculums, the assessment tools used, and the data driven decision making process. School teams, especially in schools with high num- bers of at-risk students, need to simultaneously consider each of these components. We strategically developed a “flooding model,” in which we flooded grade levels with teacher resources during small group reading instruction and math instruction. 
 In order to achieve this, we used the school special education teachers and hired in- tervention teachers to support reading and math intervention, thus ensuring three tiers of instruction/interventions. A master schedule was developed in order to use the special education (Tier 3) and intervention (Tier 2) teachers effectively. The master schedule provided the following:
 Classroom teachers who provided small group instruction and independent   n practice for all partially proficient, proficient, and advanced students, thus en- suring that all students were challenged at their instructional level. 
 Special education teachers who provided 1 hour daily of direct instruction with a  n research-based intervention curriculum to students in need of Tier 3 interventions.
 Intervention teachers who provided 1 hour daily of direct instruction with a  n research-based intervention curriculum to students in need of Tier 2 interven- tions in reading and math.
 Grade level core curriculum in reading, writing, and science/social studies daily  n to all students in the grade level (no students were removed from core instruc- tion to receive intervention support).
 In a school setting, it is often impractical to make several significant changes in curriculum in one year. Therefore, the first step was to implement a core curriculum in reading and math and then in writing. Next, the school trained special education teachers and intervention teachers in research-based interventions. Since research- based interventions should be implemented with fidelity, we chose a small number of interventions and trained teachers sufficiently. The following curriculums are used:
 Core curriculum for all students: Reading—Open Court and Accelerated Reader;  n Writing—Writing Alive; Math—Everyday Math Tier 2 interventions: Reading—Six Minute Solutions, Corrective Read-  n ing, KPALS; Math—Larson math/iSucceed computer math program, Number Worlds Tier 2 Tier 3 interventions: Reading—Wilson, Fundations; Math—Larson math/iSuc-  n ceed computer math program, Number Worlds Tier 3. 
 As successes occurred or weaknesses were determined, we continued to exam-  n ine resources for our school. Currently, the school is working with Renaissance Company to pilot Math Facts in a Flash and Accelerated Math.
 In Denver Public Schools, we are required to administer several assessments every year. The state assessment, the Colorado Student Assessment Program, is required for all 3rd–5th grade students in reading, writing, and mathematics. In addition, all 2nd–5th graders are required to complete the district benchmark assessment in reading, writ - ing, and mathematics. Lastly, the district requires the DRA2 to be administered to all K–5th grade students as a yearly reading assessment. Brown uses all three assessments as summative assessments and determines school-wide and grade-level goals based on this data. In addition, the leadership team at Brown determined that additional assessments were needed to identify students at risk of academic failure. Thus, the DIBELS, STAR Early Literacy, STAR, and STAR math are given three times per year to all students. The greatest value of these assessment measures is that they are predic- tive of academic success and sensitive to change. Therefore, these assessment tools are also used for progress monitoring of students in intervention groups. Lastly, the school uses Accelerated Reader quizzes and classroom based assessments as formative assessments to ensure that all students are learning the learning objectives. At the center of our RTI model, however, is our data team process and our student intervention team process. At Brown International, the administrators meet weekly with each grade level team to review assessment data, interpret and analyze data, iden- tify possible explanations of the data, develop SMART goals, and develop action plans for target groups of students. A 6-week rotation was created in which the teams spend 2 weeks discussing reading, 2 weeks discussing writing, and 2 weeks discussing math. 
 A 6-week action plan for each content area is created each rotation. This collaborative discussion challenges teachers to instruct the core curriculum while also differentiating based on the current achievement data. If individual students continue to struggle to learn necessary skills even after the action plan is implemented for the target groups of students, then the student is referred to the student intervention team. At student intervention team meetings, a problem solving approach occurs in which the problem is identified, an intervention plan is developed, and a progress monitoring plan is es- tablished. It is through the data team process and student intervention team process that the instructional team at Brown International ensures that all students receive the instruction necessary to learn. However, without the schedule, curriculum, and assessment tools in place, the data team process would not be able to occur. SuMMaR y Implementation of RTI is a school reform effort. Change is challenging. However, imple- mentation of RTI as reform in the inner cities, with high numbers of students at risk of academic failure and school drop out, provides even more challenges. Through strategic, systematic, school-wide efforts, however, it can be done. School leadership teams can ensure that all children learn and that all children have a multitude of opportunities as they grow up in our education system. School leadership teams must ask the difficult questions and make the difficult changes to ensure that all students learn.  n References Batsche, G. (2006). Problem solving and response to intervention: Implications for state and dis- trict policies and practices. Warner Robins, GA: 
 Council of Administrators of Special Educa- tion, Inc.
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 Wellman, B., & Lipton, L. (2004). Data-driven dialogue: A facilitator’s guide to collaborative inquiry. Sherman, CT: Mira Via, LLC. c ongressman t owns is a Friend of children Congressman Edolphus Towns (NY-10) accepted a NASP 2009 Special Friend of Children Award during School Psychology Week last November. Congressman Towns was a lead sponsor in the House of Representatives of the “Increased Student Achievement Through Increased Student Support Act.” Shown here with Congressman Towns is (L-R) Deitra Re- iser (NASP Public Policy Fellow), Stacy Skalski (NASP Director, Public Policy), and Susan Gorin (NASP Executive Director). NASP News Courtesy of AnAst AsiA kAlAmAros skAlski Copyright of Communique (0164775X) is the property of National Association of School Psychologists and its content may not be copied or emailed to multiple sites or posted to a listserv without the copyright holder's express written permission. However, users may print, download, or email articles for individual use.
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