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Coaching Plan for a School in Transition Rubric
Note. An overall rating of Proficient (3) is required on this artifact.

	Criteria
	1 Unsatisfactory
	2 basic
	3 proficient
	4 advanced
	score

	Explore all phases of the coaching cycle.
	Issue or problem to be considered critically is stated without clarification or description. 
	Issue or problem to be considered critically is stated but description leaves some terms undefined, ambiguities unexplored, boundaries undetermined, and backgrounds unknown. 
	Issue or problem to be considered critically is stated, described, and clarified so that understanding is not seriously impeded by omissions. 
	Issue or problem to be considered critically is stated clearly and described comprehensively, delivering all relevant information necessary for full understanding. 
	

	Standard #7: Planning for Instruction. The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context.

	Incorporate research based goal setting strategies.
	Information is taken from source(s) without any interpretation or evaluation. 
Viewpoints of experts are taken as fact, without question. 
	Information is taken from source(s) with some interpretation or evaluation, but not enough to develop a coherent analysis or synthesis.
Viewpoints of experts are taken as mostly fact, with little questioning. 
	Information is taken from source(s) with enough interpretation or evaluation to develop a coherent analysis or synthesis. 
Viewpoints of experts are subject to questioning. 
	Information is taken from source(s) with enough interpretation or evaluation to develop a comprehensive analysis or synthesis. 
Viewpoints of experts are questioned thoroughly. 
	

	Standard #5: Application of Content. The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues.
Standard #7: Planning for Instruction. The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context.

	Incorporate strategies for overcoming resistance.
	Shows an emerging awareness of present assumptions (sometimes labels assertions as assumptions). Begins to identify some contexts when presenting a position. 
	Questions some assumptions. Identifies several relevant contexts when presenting a position. May be more aware of others' assumptions than one's own (or vice versa). 
	Identifies own and others' assumptions and several relevant contexts when presenting a position. 
	Thoroughly (systematically and methodically) analyzes own and others' assumptions and carefully evaluates the relevance of contexts when presenting a position. 
	

	Standard #4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content.

Standard #5: Application of Content. The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues.

	Identify and determine means of overcoming potential obstacles.
	Specific position (perspective, thesis or hypothesis) is stated, but is simplistic and obvious. 
	Specific position (perspective, thesis or hypothesis) acknowledges different sides of an issue. 
	Specific position (perspective, thesis or hypothesis) accounts for the complexities of an issue. Others' points of view are acknowledged within position (perspective, thesis or hypothesis). 
	Specific position (perspective, thesis or hypothesis) is imaginative, taking into account the complexities of an issue. Limits of position (perspective, thesis or hypothesis) are acknowledged. Others' points of view are synthesized within position (perspective, thesis or hypothesis). 
	

	Standard #4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content.

Standard #5: Application of Content. The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues.

	Detailed timeline spanning 1 academic year (with implications and consequences) 
	Conclusion is inconsistently tied to some of the information discussed; related outcomes (consequences and implications) are oversimplified. 
	Conclusion is logically tied to information (because information is chosen to fit the desired conclusion); some related outcomes (consequences and implications) are identified clearly. 
	Conclusion is logically tied to a range of information, including opposing viewpoints; related outcomes (consequences and implications) are identified clearly. 
	Conclusions and related outcomes (consequences and implications) are logical and reflect student’s informed evaluation and ability to place evidence and perspectives discussed in priority order. 
	 

	Standard #4: Content Knowledge. The teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content.

Standard #5: Application of Content. The teacher understands how to connect concepts and use differing perspectives to engage learners in critical thinking, creativity, and collaborative problem solving related to authentic local and global issues.

	Content Knowledge
	The content covered in the Coaching Plan is not accurate.
The content does not align to the standards and objectives.
	Very little content covered in the Coaching Plan is accurate. 
Content is minimally aligned to the standards and objectives.
	Most of the content covered in the Coaching Plan is accurate. 
Content is aligned with the standards and objectives.
	Content covered in the Coaching Plan is accurate and current. 
Content is targeted to the standards and objectives and includes the major ideas that are to be taught to meet the objectives.
	

	Standard #4: Content Knowledge. The  teacher understands the central concepts, tools of inquiry, and structures of the discipline(s) he or she teaches and creates learning experiences that make the discipline accessible and meaningful for learners to assure mastery of the content.

	Organization
	The plan lacks a logical sequence or progression to meet objectives.
	There is minimal logical sequence or progression to the plan to meet objectives.
	There is an evident logical sequence or progression to the plan to meet objectives.
	There is an evident and comprehensive logical sequence or progression to the plan to meet objectives. 
	

	Standard #7: Planning for Instruction. The teacher plans instruction that supports every student in meeting rigorous learning goals by drawing upon knowledge of content areas, curriculum, cross-disciplinary skills, and pedagogy, as well as knowledge of learners and the community context.

	Mechanics
	Spelling and grammar errors are excessive and interfere with understanding of the instructional unit.
	Spelling and grammar errors are numerous and somewhat interfere with understanding of the instructional unit.
	Spelling and grammar errors are minimal and do not interfere with understanding of the instructional unit.
	Spelling and grammar errors are not evident and do not interfere with understanding of the instructional unit.
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