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                 BEHAVIORAL DATA COLLECTION Collecting Behavioral Data in General Education Settings: A Primer for Behavioral Data Collection DAVID L. LEE, BROOKS VOSTAL, AND BROOKE LYLO, THE PENNSYLVANIA STATE UNIVERSITY YoujiA HuA, THE UNIVERSITY OF IOWA R ecent trends toward the inclusion of students with disabilifies mean that a majority of students with emofional and behavioral disorders (EBD) now spend at least 40% of their day in general education settings (Snyder, Dillow, & Hoffman, 2009). With this change in location, teachers in general educafion settings are now asked to perform tasks that were not given much emphasis several years ago.
 One example, early intervention delivery systems such as Response to Intervenfion (RTI), require general educafion teachers to collect data and intervene (Bender & Shores, 2007) with a view toward prevention of more significant future academic and behavioral difficulties. Likewise, increasing requirements that teachers conduct functional behavioral assessments (FBAs), and develop, implement, and monitor behavior intervention plans (BIPs) based on such assessments (see Scott, Anderson, & Alter, 2012) have resulted in growing demands for data collection by both general and special educafion teachers. The success of these models often relies on professionals who may have little, if any, prior training in coUecfing reliable behavioral data. While there are many books and other resources on the topic of classroom data collection, it may be difficult for teachers to sort through the volume of information available, and to identify key processes or procedures that might be useful in their parficular setting or context. The purpose of this paper is to provide a concise resource that special educators can consult as they examine a data collection demand or need, and further, that they can share with their general education colleagues in order to promote discourse about data collecfion issues. Our overall purpose is to provide a primer for all teachers on behavioral data collection.
 Getting Started When developing a behavior- al data collecfion system, teachers should collect enough data to answer two quesfions (Lee & Axelrod, 2005).
 First, does the target behavior happen frequenfiy enough to warrant a formal intervenfion program? A comparison with other students in the classroom can be of great benefit in answering this quesfion. That is, does the perceived problem behavior differ from that of other students in frequency or intensity? A second quesfion focuses on the effect of an intervenfion: Has the intervenfion changed the target behavior to a more acceptable level?
 Devoting time and effort to data coUecfion but not to intervenfion planning and ünplementafion wül not change behavior. Similarly, randomly trying intervenfion after intervenfion without using data as a guide will result in the development of inefficient programs at best.
 The bottom line is that teachers must collect enough data to guide planning, while leaving the majority of fime to implement the intervenfion. Fortunately, there are several steps that teachers can follow in order to obtain the maximum amount of informafion for decision-making in a relafively short amount of time. We review five key steps: (a) scheduling time for data collecfion, (b) defining behaviors of interest, (c) collecting data, (d) summarizing data, and (e) inter- preting data. 
 Step One: Schedule Time for Data Collection Teachers are busy people. Most are able to manage their time by scheduling individual classes and acfivities within those classes by using lesson plans. Often, if an event is not on the schedule, it simply does not get completed. Unfortunately, data collecfion can easily fall into this category. Teachers often forget about collecting data because it is not built into their daily schedule or roufine.
 So, as a first step in the data collection process, teachers must determine when data will be collected. One example of scheduled data collection across a variety of areas, both behavioral and academic, that can be incorporated into lesson plans is shown in Figure 1. This particular teacher has broken out data collecfion tasks across content areas and days.
 For example, the teacher collects data on Jody's compliance to requests to complete math tasks on Monday, Wednesday, and Friday, and ABC data for Mary during social studies on Wednesday and Friday. As noted in the figure, daily data collection for any one parficular student may be unnecessary. However, data collec- tion that is consistent (e.g., three days each week during a specific fime period) results in a routine that provides adequate data for decision- making (see Table 1 for specific scheduling suggestions).
 Step Two: Define the Behavior of Interest After deciding when data will be collected, the next step is to precisely define the target behavior of interest.
 22 BEYOND BEHAVIOR BEHAVIORAL DATA COLLECTION Figure 1 SAMIM.I; DATA COLLECTION SCHEDULE Class Math Reading Lang.
 Arts Spelling Social Studies Monday Jody- Complies v/ith request to complete v^ork Group 1 - 2x2 digit addition/ subtract Group 3 - reads grade level passage w/ fewer than 2 errors Sally - Calling out answers Group 1 picks out main idea of story Marvin - Destroys materials during seatwork.
 Marvin - Destroys materials during seatwork.
 Group 1 - Picks out Indiana on map Data Collection Schedule Tuesday Group 2 -- 2 X 2 mult./divide Sarah - Returns homework Group 1 - Sounds out regular words Fred - Swearing Group 2 Picks out main idea and supporting facts Carole - Wandering around room Group 2 - Names and points to states Wednesday Group 3 - word problems Jody- Complies with request to complete work Group 2 - Sounds out irregular words Group 3 - Circles nouns in paragraph Marvin - Destroys materials during seatwork.
 Mary- Collect ABC data Thursday Sarah - Returns homework Sally- Calling out answers Marvin - Destroys materials during seat work Carole - Wandering around room Group 3 - Names and points to continents Friday Jody- Complies with request to complete work Fred -- Swearing Groups 1 -3 spelling test Mary- Collect ABC data Poorly defined target behaviors can cause serious problems with both assessment and intervention. For example, if 10 teachers were asked to define disruptive behavior there may well be 10 different answers, as each person has his or her own image of disruptive behavior in a classroom. 
 Some teachers are quite comfortable with students calling out for assistance or walking around the classroom during independent work WlNTHR 20 1 1 23 BEHAVIORAL DATA COLLECTION Table 1 SI'GGESTIONS FOR SCHEDULING DATA COLLECTION When collecting data on an intervention that is designed to decrease a behavior, monitor the target behavior when it occurs most often.
 If the behavior is reduced to near-zero levels, the intervention has probably produced a socially significant effect.
 Similarly, when collecting data on an intervention designed to increase a behavior, monitor the behavior when it typically occurs the least.
 When collecting data to get a general picture of target behaviors and their contexts, collect data when the behavior is both likely and unlikely to occur.
 In developing an intervention, teachers can examine differences between the two environments to determine possible triggers of problematic behavior.
 time, while others are not.
 Unfortunately, these differences in definitions make it impossible to compare student behavior across classrooms. Similarly, intervention plans for disruptive behavior may be compromised because teachers may implement the plan inconsistently, each implementing the intervention based on separate definitions of the target behavior.
 In order to increase the accuracy of data collection and consistency of interventions, everyone collecting data must be on the same page in terms of the definition of targeted behaviors.
 Johnston and Pennypacker (2009) define behavior as, "...
 that portion of an organism's interaction with its environment that involves movement of some part of the organism" (p. 31). So, if behavior connotes movement, the example of disruptive behavior discussed earlier would need to have additional language added that describes exactly what the student does in order to be a good, useful definition. After all, teachers observe students Figure 2 SAMPLE FREQUENCY DATA SHEET chatting with others, kicking the desks of other students, and yelling out comments in class every day.
 These behaviors can certainly be disruptive to the learning environ- ment.
 It is not the movement part of the definition that is at issue, but rather the ability to discriminate instances of the target behavior from other behaviors. Hawkins and Dobes (1977) suggest that good definitions of target behaviors (a) are objective and refer only to observable behavior, (b) are clear and readable by all involved in the program, and (c) indicate examples of what counts and what does not count as the target behavior.
 The term disruptive is a descriptive term that we give a group of behaviors. When defining a behavior or a series of behaviors it is important to break down the label (i.e., disruptive) into its component behaviors (e.g., yelling out, pushing desk) so there can be little question as to what to observe during data collection. This new definition of disruptive behavior not only clarifies when the behavior is occurring, but also when it is not occurring. 
 Moreover, teachers, parapro- fessionals, and parents alike easily understand definitions based on objective component behaviors.
 These simple, yet important, details about the definition of the target behavior make all the difference in the accuracy of data collection, effectiveness of subsequent interventions, and clarity of communication later on.
 Step Three: Collecting the Data After defining the behavior of interest, teachers must next decide upon the dimension or characteristic of the targeted behavior they wish to measure.
 In general, teachers want to know how many times a behavior occurs (i.e., frequency), how long a behavior lasts (i.e., duration), or how long it takes to begin a behavior (i.e., latency).
 Hoiv Many Times Does the Behavior Occur?
 Frequency counts of behavior are probably the most common method of data collection and the easiest to 24 BEYOND BEHAVIOR BEHAVIORAL DATA COLLECTION rigure3 INSTANCES oi- PAPHR THROWING Day Monday Tuesday Wednesday Number of Throv/s 5 5 5 Length of Observation 10 min.
 15 min.
 20 min.
 use.
 Teachers simply need to count the number of times a behavior occurs (Zirpoli & Melloy, 2001).
 For example, a teacher may count the number of times a student yells out answers in class or pushes her work onto the floor.
 Figure 2 shows a sample frequency data sheet.
 To use this data sheet, the teacher or observer makes tally marks of the behavior during the observation session.
 At the end of the session, the tally marks are totaled to get the frequency of behavior for that observation period. Although seemingly one of the easiest methods of data collection, teachers should consider the following when using frequency counting.
 Keep the length of time for observa- tion the same each day.
 Changing the duration of observation sessions makes it difficult to compare the frequency of behavior across days.
 For example, the data shown in Figure 3 were collected during different durations of observation, ranging from 10 to 20 minutes. On the surface it looks as though the student's throwing behavior remained stable over the three days.
 However, given the differences in observation time, paper ball throwing Table 2 MAKING FREQUENCY RECORDING EASIER actually decreased over the three days as the student had more time to emit the behavior on Wednesday, compared with Monday.
 Occasionally it is necessary to change the duration of observations.
 For example, a teacher may begin observing a student for 15 minutes each day and find after several weeks that the length of observation must be reduced to 10 minutes due to a schedule conflict. One option is to discard the old data and start over.
 However, this is not a good use of students' or teachers' time. In such cases it is possible to equate length of observation across days by convert- ing the data to rate (Cooper, Heron, & Heward, 2007). Rate is a ratio of responses per unit of time (typically one minute). Rate is calculated by dividing the number of responses by the time of observation (i.e..
 Responses / Time of Observation).
 In the example shown in Figure 3, the teacher can report the data for each of the three days using rate of paper balls thrown per minute.
 1. Monday: 5 responses/10 minutes = .5 responses per minute 2.
 Tuesday: 5 responses/15 minutes = .33 responses per minute 3.
 Wednesday: 5 responses / 20 minutes = .05 responses per minute The rate data clearly show differences in throwing across the different observation times.
 Measure similar responses.
 Teachers should attend to whether each occurrence of the behavior lasts about the same amount of time (Bailey & Burch, 2002). If the duration of each instance of the behavior is constant, the occurrence of the behavior can be compared across observations. For example, a student may engage in tantrums during morning circle time. Suppose the teacher collected data and found that the student had one tantrum on Monday, one on Tuesday, and one on Wednesday. The frequency of tantrums was the same across days.
 However, if this teacher had also collected data on the length of time each tantrum lasted, she may have found that the duration of tantrums varied across days. In this case, the tantrums lasted for 1 minute, 10 minutes, and 30 minutes for " Monday, Tuesday, and Wednesday respectively. Because the duration of tantrums differed each day, the frequency count did not give an accurate picture of this behavior. If Place a handful of paperclips in your right pocket and move one paperclip to your left pocket each time the behavior occurs. At the end of the observation session count the number of paperclips in your left pocket.
 Use an automated counter (available at most office supply stores). Push the button on the counter each time the behavior occurs. At the end of the observation session, record the number shown on the counter.
 Number a series of PowerPoint slides (1, 2, 3, 4, etc.). During observation sessions use a wireless mouse to advance slides based on the occurrence of the targeted behavior. The frequency of the target behavior is the number of the last advanced slide.
 Note.
 Suggestions adapted from Bailey & Burch, 2002; Cooper, Heron, & Heward, 2007.
 WlNTHR 2011 25 BEHAVIORAL DATA COLLECTION Table 3 STEPS FOR IMPLEMENTING MOMENTARY TIME SAMPLING Step Additional Information 1.
 Divide the observation time into equal intervals of time.
 2.
 Set up a method to signal intervals.
 3.
 Record the presence or absence of the behavior at the end of each interval.
 4.
 Report data. 
 For example, if a teacher decides to observe for 10 minutes she could break the observation time into 10 one-minute intervals. Be aware that accuracy depends, in large part, on the length of time sample intervals.
 All else being equal, more samples (i.e., shorter intervals) increase accuracy.
 As a rule of thumb, use one-minute intervals.
 If a teacher is observing while students complete independent work, she could develop a sound file that emits a tone each time an interval expires (e.g., every minute). Upload the file onto an iPod for a tone that does not disturb the class. The advantage is that the iPod is very mobile and can be placed in a pocket while you move around the room during independent seatwork.
 A visual signal works best while teaching. Teachers can create a visual signal using presentation software such as PowerPoint. First develop a series of different colored slides.
 Next set the slides to transition automatically after the prescribed time interval. Place the computer in a conspicuous location. Intervals can be scored at the transition of each slide.
 When the interval ends (i.e., the tone sounds or slide color change), observe the student.
 Are they engaging in the target behavior at that moment?
 If so, record the interval as an occurrence.
 If the student was not engaging in the behavior at the end of the interval do not score the interval.
 It is important to remember that the individual only has to engage in the target behavior at the moment an interval ends for the interval to be scored.
 If the person engages in the behavior at any other time the interval is not scored.
 Report data as the percent of intervals scored.
 the amount of time each response lasts is different, then duration recording (discussed later) may be a more appropriate data collection strategy.
 Avoid using frequency counts for behaviors that occur at very high rates.
 Using frequency counts for behaviors that occur at low to moderate rates is manageable in most classrooms (see Table 2 for suggestions). However, attempting to count responses that occur at high rates can be very difficult (Cooper et al, 2007). For example, try to count the number of steps a sprinter takes when running a long race. It is just about impossible to keep an accurate count in such situations. For behaviors that occur at high rates, another method, momentary time sampling, is more appropriate. 
 Momentary time samples. When a teacher is interested in counting behaviors that occur at high rates, she can estimate the occurrence of the behavior by only counting it at specific points in time using momentary time samples (Richards, Taylor, Ramasamy, & Richards, 1999).
 Table 3 shows the steps for using momentary time sampling.
 The following scenario illustrates the use of momentary time sampling. Allie bounces and rocks in her chair. This behavior is very disruptive to the class and the teacher decides to intervene.
 The teacher develops a momentary time sampling procedure to collect clata on this behavior.
 He decides to observe Allie for 10 minutes and divides the observation period into 10 one- minute intervals.
 The defining element of time sampling, however, is that the teacher need not watch the student throughout the interval, but only glances at the student at the end of each interval, and records whether the behavior is occurring or not at that moment in time.
 As shown on the data sheet in Figure 4, Allie bounced/rocked at the end of the second, third, and sixth intervals for a total of 30% of intervals scored.
 Three notes are in order about momentary time samples. First, it is important to remember that samples only estimate how frequently a behavior occurs (Richards et al., 1999).
 They do not result in a count of the actual number of times that behavior occurs. Second, momentary time samples work well for people who are unable to observe for uninterrupted lengths of time Figure 4 EXAMPLE OH A MOMENTARY TIME S,UIPLE DATA SHEET Date 4/4 Percentage Scored 30% 1 2 X 3 X 4 5 6 X 7 8 9 10 26 BEYOND BEHAVIOR BEHAVIORAL DATA COLLECTION Figure 5 SAMPLE DURATION DATA SHEET Date 4/5 4/7 Total Duration 5 min.
 7 min. 
 Time Start 9:05 8:20 Time Stop 9:10 8:27 (Alberto & Troutman, 2009).
 For example, it may be difficult for a teacher to collect data on a behavior during group instruction. Obviously, the teacher is attending to many students and can't focus on one student for long periods of time.
 In this case, time sampling is less intrusive than other methods of data collection because it allows the teacher to deliver instruction and observe only for the 1-2 seconds at the end of a given time interval.
 Third, momentary time samples can be used to collect data on multiple people (Alberto & Troutman, 2009).
 For example, a teacher can use a momentary time sample procedure to observe the appropriate play of several students on the playground.
 Instead of observing the same student at the end of each interval (as in a traditional momentary time sample procedure), she could rotate among several students (i.e., record Juan's behavior after the first interval, Michelle's after the second, and so on).
 How Long Does the Behavior Last?
 Duration is the measure of choice when the length of time a behavior occurs is of interest (Bailey & Burch, 2002).
 For example, a teacher may wish to increase the amount of time a student spends in independent reading or engaged in appropriate play with a classmate.
 To document durafion, the observer simply records the time when the behavior begins and the time when the behavior stops (see Figure 5).
 The difference between the times is the duration.
 In determining if duration is an appropriate measure of a target behavior, teachers must first think about the goal of behavior change.
 If the goal is to increase or decrease the length of time spent performing a behavior, duration is a good choice.
 However, if a teacher is interested in productivity (e.g., number of Table 4 SUGGESTIONÍ FOR COLLECTING DURATION DATA problems completed or number of appropriate peer interactions), duration may mask important outcomes as highlighted in the following example. Both Mark and SaUy work at a math task for 10 minutes. Mark completes 3 problems, while Sally completes 10.
 Use of duration as a measure in this case masked the fact that Sally completed more work than Mark during the 10 minute period.
 If the teacher were interested in number of problems completed, he or she should have used a frequency count in order to document productivity.
 Table 4 presents several helpful suggestions for collecting duration data.
 How long does it take to start the behavior?
 Sometimes the goal of a program is to get a behavior to occur sooner in response to a stimulus. Perhaps a teacher wants her students to line up quickly after she announces that it is time for lunch, or to get their materials out in preparation for math class.
 In such cases, latency is the dimension of interest (Cooper et al., 2007).
 To measure latency, a teacher first records the fime when the initial request is given to the student and then records the fime when the target behavior begins.
 The difference between these times is the latency.
 Suggestion Additional Information Be sure the behavior has a clear beginning and ending.
 Select the appropriate method to record duration.
 Use a stopwatch to assess duration. 
 Select a behavior that has a very clear beginning and ending. For example, whispering to a classmate may be difficult to record because you may not hear the beginning or ending of the behavior. However, observing the student as they turn their head and put their mouth closer to their friend's ear provides a more definitive starting and ending point for whispering behavior.
 Duration can be reported using two different methods:
 (a) total duration, or (b) duration per occurrence. Total duration is the total amount of time a behavior occurs within a given time period. For example, a target behavior may occur from 9:03 to 9:04 and from 9:30 to 9:35 for a total duration of 6 minutes. Teachers can also report duration per occurrence by dividing the total duration by the number of times the behavior occurred.
 In this example, the behavior occurred twice, therefore the duration per occurrence was 3 minutes. That is, on average, the behavior lasted for 3 minutes.
 Use a stopwatch to measure total duration when possible.
 A wall clock can be difficult because you have to record the start and stop time of the behavior.
 Note.
 Suggestions adapted from Alberto & Troutman, 2009; Cooper, Heron, & Heward, 2007.
 WINTER 2 0 11 27 BEHAVIORAL DATA COLLECTION Figure 6 SAMPLE LATENCY DATA SHEET Date 9/10 9/12 Total Occurrences 2 1 Average Latency lmin 30 sec 4 min. 
 Total Latency 3 min.
 4 min. 
 Time Cue 2:03 1:18 Time Response 2:04 1:22 Time Cue 2:30 Time Response 2:32 For example, a feacher decides to collect latency data on transi- tioning from group instruction to independent seatwork (see Figure 6). On September 10th, the students had two opportunities to transition to independent work resulting in an average latency of 1 minute, 30 seconds. On September 12th, the students had one opportunity to transition to independent work. The latency for this day was 4 minutes.
 Latency recording is much like documenting duration. With latency recording, it becomes very important to objectively define the initial stimulus that is intended to start the behavior (e.g., the teacher request).
 This initial stimulus is just like any other behavior. A well-defined irutial stimulus enhances the reliability of a latency data collection system.
 Figure 7 DATA FOR MICA IN A GRAP]\ FOR.MAT Step Four: Summarize Data Putting data into a usable format is just as important as actually collecting the data. One of the best ways to summarize data is by graphing (Kubina, Morrison, & Lee, 2002) (see Figure 7). Graphing data has several advantages. First, it allows data collectors to pull information from many entries on a data sheet, or multiple data sheets, into one source: a graph. Consider how difficult it could be to determine a trend from a series of numbers on a data sheet (e.g., 10, 8,12, 6, 14). Is the trend ascending or descending? These same data as part of a graph (see baseline of Figure 7) provide a "picture" that can make the data much easier to interpret. Second, graphs serve as an excellent source of feedback on intervention effectiveness. 
 When interventions are not going as planned, teachers are able to step in quickly and modify interventions.
 Third, graphs can be a source of reinforcement. All teachers like to see their students improve, and graphed data make these improvements more salient. Finally, graphs provide a picture of behavior. Graphic representation of student data provides a very clear way to explain what is happening with the student to others, including parents and teachers.
 Table 5 presents several suggestions on how to make graphs more clear.
 Step 5: Interpret Your Data All of fhe time spent collecting and graphing data is wasted if fhe data are not interpreted and used to make decisions regarding programs.
 In general, most data collection shouting Out - Mica « 18 houts 0) 3 16 14 12 10 8 6 4 2] O Baseline Intervention 28 BEYOND BEHAVIOR BEHAVIORAL DATA COLLECTION Table S SrGGESTioNS FOR GRAPHING DATA Use computer software to graph data when possible (e.g., Excel).
 Dixon et al.
 (2009) provide detailed instructions on graphing data using Excel.
 Use graph paper if computer graphing is not an option.
 The vertical scale (y-axis) documents the behavior you are measuring (e.g., yelling out, negative comments, etc.). Be sure to provide enough room on the scale of this axis to accommodate large variations in student behavior. It can be very frustrating to have to regraph data because the student's behavior suddenly increases (or decreases) to a level that no longer fits on the current graph.
 The horizontal scale (x-axis) documents the date of observation. Again, be sure to provide enough room on your graph to accommodate additional days for data collection.
 Graphs are working documents, not finished products. Graphs tbat reside in a drawer are not helping with the decision-making process. Be sure to use the graphs to aid in decision making.
 Be sure to label each intervention phase of the graph. These labels provide an ongoing record of your intervention attempts. The label will also tell you and other teachers which interventions worked with this particular student.
 Put the definition of the target behavior at the top of tbe graph. This definition wiU help link the graph to tangible classroom behaviors.
 systems entail gathering baseline followed by intervention data (see Figure 7). Baseline provides a comparison for intervention programs. Visual inspection is often used to analyze these behavioral data (Bailey & Burch, 2002). Kazdin (1982) notes several features of graphed data that can be used to determine intervention effectiveness. First, are the first few data points higher (or lower when working to decrease a behavior) than baseline? Effecfive interventions often result in a level change between baseline and intervention phases. The data from Mica depicted in Figure 7 show a distinct change in level from the last baseline point to the first few points of intervention. This dramatic change in behavior is indicafive of an effective intervention. Second, did the intervenfion change behavior quickly?
 Effecfive intervenfions generally make an immediate impact on behavior.
 Again, referring to Figure 7, the impact of the intervention on behavior was immediate. Third, are the intervention data trending in the desired direcfion?
 Sometimes interventions take a little longer to take effect, but start to show more promise as time passes. In Mica's case, the goal of the behavior program may have been to eliminate shouting out behavior. The data show that while the program did reduce the problematic behavior, it did not eliminate it immediately. However, the descending trend of the intervention data suggests that the intervention is moving in the desired direction. Finally, did the intervention affect the variability in the data?
 Occasionally interventions result in modest level changes, but smooth out student performance over time.
 During baseline, instances of shouting out were quite variable, indicafing that some days were a little better than others for Mica. As shown by the data, the intervention decreased the number of shout-outs and also reduced the variability of Mica's behavior across time. When examining graphed data, all four features should be evaluated prior to deeming an intervention effecfive or not effecfive.
 Summary Educafion has changed a great deal over the past 15-20 years.
 Increasingly, students with disabilities are being educated along side their peers without disabilities by general educators (Brown, Welsh, Haegele-Hill, & Cipko, 2008). Given this new learning environment, it is important that general educators have the skills required to serve all children in their classrooms. Part of Table 6 ADDITIONAL DATA COLLECTION RESOI'RCES Books Title Alberto & Troutman (2008) Cooper, Heron, & Heward (2007) Richards, Taylor, Ramasamy, & Richards (1999) Zirpoli & Melloy (2001) Web Sites Applied Behavior Annlysis for Teachers, 8th ed.
 Applied Behavior Analysis, 2nd ed.
 Single Subject Research:
 Applications in Educational and Clinical Settings Behavior Management: Applications for Teachers Link Center on Positive Behavioral Interventions and Supports Intervention Central National Center on Response to Intervention www.pbis.org www.interventioncentral.org www.rti4success.org WINTER 201 1 29 BEHAVIORAL DATA COLLECTION this skill set requires teachers to collect accurate data and use those data to help develop and evaluate interventions. At first glance, the data collection techniques discussed in this article may seem straightforward and easy to implement. However, the devil is often in the details. Selecting the best method, scheduling data collection, and becoming comfortable with the data collection process take time.
 Fortunately, there are many resources available that contain detailed information about data collection (see Table 6). While not comprehensive, the suggestions given in this paper provide teachers with a starting point to collect data that will help answer those key classroom behavioral questions.
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