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                 THE COUNSELING PSYCHOLOGIST / May 2002 Ponterotto / THE FIFTH FORCE• REACTIONS Qualitative Research Methods: The Fifth Force in Psychology Joseph G. Ponterotto Fordham University–Lincoln Center This article extends the Pope-Davis et al. contribution by focusing on the emerging posi - tion of qualitative research methods in counseling psychology. Strengths of the Pope- Davis study are highlighted, and suggestions for research and training are presented.
 I am both delighted and honored to have this opportunity to respond to the major contribution of Pope-Davis et al. (2002 [this issue]) on multicultural counseling competence. My overall goal in this article is to build on the Pope- Davis et al. contribution by expanding the discussion of qualitative methods for multicultural counseling research. Specifically, this article (a) highlights the increasing momentum for qualitative methods in counseling psychology, generally, and multicultural counseling, specifically; (b) locates the Pope- Davis et al. contribution within the wide array of qualitative approaches; (c) highlights the particular relevance of qualitative approaches for multicultural counseling research; (d) reviews strengths and particular contributions of Pope-Davis et al.; and (e) presents a focused multimethod research plan for further investigation of the multicultural competence construct.
 THE IRREVERSIBLE MOMENTUM OF QUALITATIVE METHODS FOR COUNSELING RESEARCH Pope-Davis et al.’s (2002) study is one of a growing number that utilizes qualitative methods to study a multicultural research question and construct previously investigated through primarily quantitative designs. Pope-Davis, like many readers ofThe Counseling Psychologist, was originally trained as a quantitative scholar. Experiencing some frustration with the limits of quanti- tative research to study complex and fluid constructs such as multicultural counseling competence, Pope-Davis began to study and explore qualitative methods (Personal Communication, Donald B. Pope-Davis, January 25, 2001). Dr. Pope-Davis is not unique in his evolution as a strictly quantitative researcher to a multimethod (quantitative and qualitative) scholar. In fact, this metamorphosis of sorts has been described in some detail previously 394 THE COUNSELING PSYCHOLOGIST, Vol. 30 No. 3, May 2002 394-406 © 2002 by the Division of Counseling Psychology. (Rennie, 1996; Stabb, 1999). Ponterotto and Grieger (1999) noted that for quantitative researchers, developing a research identity that includes qualitative affiliations is a process that unfolds over time. It begins with disillusionment and/or frustration with the quantitative paradigm, followed by a lengthy period of reflection and study of qualitative methods (5+ years) and then proceeding to an actual qualitative research program and the ongoing refinement of our qualitative positions and preferences. (p. 60) The growing momentum toward qualitative research designs currently under way reminds me of the momentum of the multicultural counseling movement of the 1980s. In fact, over the last decade or so as I have trans - formed into a multimethod researcher, I have felt an excitement and intellec - tual rush reminiscent of my reaction to the multicultural counseling move - ment decades earlier. I believe that the strong affinity for qualitative approaches held by many counseling students (and professionals) will lead to a radical transformation and paradigm shift in the research-training compo- nents of counseling psychology programs. In fact, a recent Fordham Univer- sity team of authors issued the following declaration:
 The expanding momentum towards qualitative research approaches will have as great an impact on the field of psychology as have had the four previous forces of psychoanalysis, behaviorism, humanism, and feminism/multicultur- alism. We therefore choose to identify qualitative empirical inquiry as the fifth force in psychology. (Ponterotto, Costa, & Werner-Lin, 2002, p. 413, 415) LOCATING THE POPE-DAVIS ET AL. (2002) STUDY WITHIN THE QUALITATIVE TRADITIONS To build effectively on the Pope-Davis et al. (2002) contribution, it is first important to understand the philosophy undergirding their research approach and the particular qualitative tradition they chose to embrace. Qualitative research can be very confusing because qualitative approaches emanate from so many different disciplines (e.g., sociology, anthropology, history, litera- ture, psychology) and utilize a great variety of methods. Given that qualita- tive methods are not taught in any substantive or consistent fashion in many counseling psychology programs (see Kopala, Suzuki, Goldman, & Galdi, 1997, survey), this section begins with a very brief overview of philosophy of science and various qualitative traditions.
 Ponterotto and Casas (2002) definescience“as the systematic quest for knowledge” andphilosophy of scienceas the “philosophical roots undergird- Ponterotto / THE FIFTH FORCE 395 ing the quest for knowledge” (p. 2). Philosophy of science incorporates beliefs and assumptions regarding ontology (the nature of reality), episte - mology (the relationship between the researcher and the research partici - pant), axiology (the role of personal values in the research process), rhetori - cal structure (the language and presentation of the research), and methodology (the process and procedures of research). A scholar’s personal philosophy of science will directly influence her or his selection of research paradigm to guide the research.
 Though there are many different classifications of research paradigms found in the literature, the one I prefer for parsimony and clarity consists of four categories: positivism, postpositivism, constructivism, and critical the - ory (Guba & Lincoln, 1994; Ponterotto & Casas, 2002). Extensive discussion of research paradigms is found elsewhere (e.g., Denzin & Lincoln, 1994a, 1994b; Highlen & Finley, 1996; Morrow & Smith, 2000; Ponterotto & Casas, 2002), and for our present purposes I simply summarize key tenets in Table 1.
 To further simplify matters in Table 1, I combine positivism and postpositiv- ism into a single category. The reader should note, however, that there are important distinctions between positivism and postpositivism, with the for- mer espousing theory verification and the latter theory falsification. I com- bine them for the present discussion in that both positivism and postpositivism attempt to mimic as closely as possible natural science meth- ods characterized by belief in one true reality, researcher objectivity and emotional detachment from research participants, hypothesis testing, and strict control and manipulation of variables (see Guba & Lincoln, 1994; Ponterotto & Casas, 2002) (see Table 1).
 The purpose of the Pope-Davis et al. (2002) study was to explore and describe the cross-cultural counseling experiences of a select group of cli- ents. Given that the study was discovery oriented in nature, and given the close and prolonged interaction of researcher and participant in their mutual goal of capturing the participants’ reality of the process in their own words, I would classify the Pope-Davis et al. study within the constructivist paradigm (see Table 1, column 2). For reasons discussed below, I advocate strongly for the increased use of the constructivist (and critical theory) paradigm to guide multicultural research.
 RELEVANCE OF QUALITATIVE RESEARCH TO MULTICULTURAL INQUIRY To understand the particular relevance of constructivist- and critical theory– based qualitative methods for multicultural research, it is first important to 396 THE COUNSELING PSYCHOLOGIST / May 2002 TABLE 1:
 Research Paradigms and Philosophy of Science Positivism/Postpositivism Constructivism Critical Theory Ontology (the nature one true reality either apprehendable multiple, equally valid and socially apprehendable reality shaped by political, of reality) (positivism) or approximal constructed realities social, and economic factors; a reality (postpositivism) marked by oppression and unearned privilege Epistemology (the researcher and participant are interactive, symbiotic researcher- interactive and proactive researcher role relationship between independent of one another participant roles; potency of seeking transformation and emancipation the researcher and (dualism); detached and objective interaction uncovers deeper meaning research participant) researcher role and insight in participant’s erlebnis, or lived experiences Axiology (the role of researcher values have no place in researcher value biases are inevitable researcher values are central to the inquiry as values in the research research; must be carefully and should be discussed at length and participant empowerment and emancipation process) controlled and kept in check to bracketed are research goals not bias the study Rhetorial Structure 3rd person, objective and scientific; 1st person; relying extensively on 1st person; relying extensively on participant (the language and detached and unemotional prose participant voices; emotive prose voices; emotive prose presentation of the research) Method (the process experimental and quasi-experimental; naturalistic, highly interactive; naturalistic, highly interactive; creating and procedures of field research (postpositivism); uncovering embedded meaning transformation (dialectic) through research) chiefly quantitative methods through words and text (hermeneutical); transactional discourse (dialogic); qualitative qualitative NOTE: There is no perfect correlation between research paradigm and method. For example, though most positivist research in counseling incorporates quantita- tive designs, qualitative interviews could fall within the postpositivism paradigm if they were structured and standardized, with a goal of verification, classifica- tion, or documentation, rather then discovery (see Guba & Lincoln, 1994; Ponterotto & Casas, 2002). 397 revisit the history of counseling research with racial/ethnic minority and other marginalized, disempowered groups in the United States. A full histori - cal review is well beyond the scope of this brief article, but suffice it to say that this history has been characterized by a Eurocentric bias by which coun - seling theories and models developed within a European American context are operationalized and tested on culturally diverse populations. Given a reli - ance on theories, constructs, and research instruments developed within a European American cultural context (see D. W. Sue et al., 1998), the results of many counseling studies have depicted culturally diverse Americans as deprived or deficient in some way (see Casas, 1984; Morrow, Rakhsha, & Castaneda, 2001; Ponterotto & Casas, 1991; S. Sue, 1999; D. W. Sue et al., 1998).
 Most of the research alluded to above stems from a postpositivist research paradigm where the objective, emotionally detached researcher carefully defines, controls, and manipulates variables for testing on large (hopefully random) pools of research participants. Conversely, in constructivist and crit- ical theory research paradigms, qualitative methods are incorporated that empower the research participants to be coinvestigators in the study and, in fact, to help determine the research question and focus of study. A few of the many benefits of constructivist and critical theory paradigms for multicul- tural research are specified below.
 First, qualitative methods (characterized as “naturalistic inquiry” by Lincoln & Guba, 1985) place the researcher in close proximity and contact with the participants she or he is interviewing and/or observing. The researcher enters the world (e.g., community) of culturally diverse partici- pants and expresses interest in understanding and learning about their experi- ences as they perceive and describe them. The researcher suspends her or his pre-existing worldview to learn the socially constructed worldview of others and therefore becomes a cultural learner of sorts (see Sciarra, 1999). The researcher sees herself or himself as a coinvestigator, rather than as the expert scientist, therefore distributing power and attenuating the possibility of marginalizing the study participants (see Ivey, 1995).
 Second, qualitative methods describe the lived experiences (erlebnis) of participants in their own words rather than attempting to categorize and quan- tify experiences on pre-established quantitative scales. Furthermore, through skilled qualitative interviewing (see McCracken, 1988) and the intensity of the researcher-participant dialogue, the participants themselves reach new insights into their experiences (Guba & Lincoln, 1994; Schwandt, 1994) and are further empowered as citizens. Qualitative research focuses on hypothe- ses and theory generation rather than on hypothesis testing and theory verifi- cation, as is the case with most quantitative research. Importantly, the lived 398 THE COUNSELING PSYCHOLOGIST / May 2002 experiences of participants are described and embedded in an evolving theo - retical model grounded in relevant data (i.e., the participants’ own words).
 Third, through researcher-as-instrument and close interpersonal interac - tion with culturally diverse participants, researchers are sensitized to their own unconscious biases, stereotypes, expectations, and privileges, thus facil - itating their own professional and personal growth and development (see Sciarra, 1999). In essence, the instrument (the researcher) changes and evolves as a result of intensive interaction with participants in their natural sociocultural contexts.
 Fourth, if one were to be more critical-theory oriented (see Ivey’s [1995] psychotherapy as liberation) (see Table 1), the intensive, dialectic interaction between the researcher and coinvestigators (i.e., participants) could facilitate participant empowerment and investigator social activism (D’Andrea et al., 2001) to the point of transformation and emancipation from oppressive con - ditions (see Kincheloe & McLaren, 1994). Critical theory is consistent with a more activist stance currently held by many counseling psychologists who address issues of privilege (Neville, Worthington, & Spanierman, 2001), rac- ism (D’Andrea & Daniels, 2001), and oppression (Utsey, Bolden, & Brown, 2001).
 Now that some of the general strengths of qualitative methods (within constructivist and critical theory research paradigms) for multicultural research have been highlighted, attention is directed to the major contribution of Pope-Davis et al. (2002).
 STRENGTHS AND CONTRIBUTIONS OF POPE-DAVIS ET AL. (2002) Below, I review 10 strengths of the Pope-Davis et al. (2002) study, particu- larly as conceptualized within a constructivist paradigm and grounded- theory method (see Table 1). These characteristics of good qualitative research can serve as models for doctoral students and other researchers as they plan their research studies. To help guide the reader in this discussion, Table 2 is presented, which compares a quantitative study sequence within a postpositivist paradigm (column 1) with a qualitative study sequence within a constructivist paradigm (column 2). A close review of the sequenced steps in Table 2 highlights the marked philosophical differences between the two par- adigms. Aspects of the Pope-Davis et al. (2002) study are located parentheti- cally within the qualitative sequence (see column 2 of Table 2). 1. First and foremost, the research team captured the lived experiences of the participants by letting them tell their story about their cross-cultural Ponterotto / THE FIFTH FORCE 399 counseling experiences. Thus, the participants, not the researchers, deter- mined, in large measure, the direction and focus of the research inquiry.
 2. Consistent with the constructivist paradigm, the study was inductive (building from data) rather then deductive (emanating from a prespecified theory), and it was hypothesis/theory generating rather than hypothesis/theory verifying. 400 THE COUNSELING PSYCHOLOGIST / May 2002 TABLE 2: Comparative Conceptual Flow of Quantitative and Qualitative Methodol - ogies with the Pope-Davis et al. (2002) Study Integrated Sequential Quantitative Qualitative Research (with Steps Research Pope-Davis et al., 2002, highlights) Step 1 identify psychological theory identify general problem or topic of interest (How do clients perceive multicultural competence in counseling?) Step 2 generate specific hypotheses develop exploratory research question (How do from theory clients in cross-cultural dyads experience, assess, and negotiate counselors’ multicultural competence in counseling? An initial seven-item, open-ended interview protocol is developed.) Step 3 plan and set specific collect and interpret initial data (90-minute team procedures, methods, and interviews with 10 clients who had experi- instruments enced individual counseling with a culturally diverse counselor for from 3 to 48 individual sessions [mean = 20 sessions] Step 4 collect data develop tentative hypotheses (all first interviews are transcribed and reviewed; research team develops tentative routes of exploration and probing for second interview) Step 5 analyze and interpret data collect and interpret additional data; look for negative cases; constant comparative method (second round of interviews with 10 partici- pant clients is conducted) Step 6 determine whether hypotheses develop more specific hypotheses including are supported or refuted concept/category linkage and interaction (Five critical components of the clients’ lived experiences are identified and described, relying heavily on participant voices.) Step 7 generate theory grounded in data (grounded theory developed with core category [client needs] and interacting and fluid components [client characteristics, client-counselor rela- tionship, client processes, and client apprais- als]; graphic depiction of interactive model presented) NOTE: The sequenced steps within the postpositivist and constructivist paradigms are generated from discussions in Ponterotto and Casas (2002) and Ponterotto and Grieger (1999). 3. The research team was culturally and gender diverse, including both doctoral- level and student coauthors quite varied in life and cultural experience. Multi - ple diversities within the team added to the sensitivity of the researchers and served to attenuate the possibility of imposing a particular worldview onto the study’s mission.
 4. Participants underwent two 1.5-hour interviews with a two-member cultur - ally diverse interview team. Though a stimulus protocol was utilized, the interviews were open ended allowing participants extensive say in directing conversation and therefore facilitating true discovery (rather than testing/ verification of previously held researcher notions), a hallmark of qualitative interviewing in the constructivist paradigm (see guidelines in McCracken, 1988).
 5. After the initial interview and audiotape transcription, research participants were given copies of the complete interview transcript and invited to make corrections and/or elaborations. This process, known as member checks (see Lincoln & Guba, 1985), helps to verify the accuracy of the transcript in the participants’ eyes and empowers participants to be coinvestigators in the attempt to capture and then describe their experience with the phenomena of counseling.
 6. In true grounded-theory (Glaser & Strauss, 1967) fashion, the research team incorporated theoretical sampling whereby data analysis and interviewing were conducted in an iterative process (see Polkinghorne, 1994). That is, after the first set of interviews was conducted, tapes were transcribed and reviewed, resulting in discovery-oriented insights that led to redirection follow-up and further probing in the second round of interviews.
 7. The research team met for 2 hours every other week for 19 months to discuss aspects of the study. Regular meetings helped to keep the study focused, resolved confusing aspects of data analysis, and generally maintained the momentum of the study. Additionally, four training sessions were integrated during the study to familiarize team members with constructivist philosophy and grounded-theory methods. At a later stage of the study, two new culturally diverse members joined the team, thus bringing fresh eyes to the study. These two investigators served, in part, as independent observers and auditors of the original team’s work.
 8. Researchers in the constructivist position acknowledge that researcher values and biases are natural and unavoidable, and so they attempt to explicitly state and discuss these preconceived biases. The Pope-Davis et al. (2002) team members discussed and wrote down their respective personal and professional biases regarding the study’s topic. Thus, their potential biases were bracketed (see Creswell, 1998; Lincoln & Guba, 1985) and set aside for peer debriefing throughout the team meetings.
 9. The research team took care in establishing the grounded theory. The specific steps of the analysis—open coding (concept coding), category generation, axial coding, core category specification—were carefully and logically described, and an interactive model of core and selective categories was graphically Ponterotto / THE FIFTH FORCE 401 presented. The authors incorporated thick description (Creswell, 1998) to all contexts of the study, thus enhancing credibility of findings. Extensive quotes are included in the findings and demonstrate the logic of category develop - ment and model generation. Importantly, the findings of the study are exam - ined in light of pre-existing theoretical models (in this case, e.g., Fischer, Jome, & Atkinson, 1998). In the constructivist paradigm, theory is examined after the study results so as not to influence the direction of the discovery pro - cess in the early research stages (see Glaser & Strauss, 1967; Ponterotto & Casas, 2002).
 10. As characteristic of all good research, whether emanating from postpositivist (and chiefly quantitative) or constructivist (chiefly qualitative) paradigms, the Pope-Davis et al. (2002) team took care to specify in detail the study’s meth - odological limitations. Furthermore, they direct researchers to both qualita - tive and quantitative avenues for follow-up inquiry. A MULTIMETHOD PLAN FOR RESEARCH ON MULTICULTURAL COUNSELING COMPETENCE It is clear that any single research paradigm or method has both strengths and limitations. Therefore, I (and others, e.g., Fuertes, Bartolomeo, & Nichols, 2001; Pope-Davis, Liu, Toporek, & Brittan-Powell, 2001) recom- mend a multimethod approach to studying multicultural counseling compe- tence utilizing quantitative methods stemming from a postpositivist para- digm and qualitative research stemming from postpositivist, constructivist, and critical theory paradigms. Some specific suggestions I proffer at this point include the following:
 First, existing models of multicultural counseling competence (e.g., D. W.
 Sue et al., 1998) and newer models (e.g., Constantine & Ladany, 2001) need to be tested empirically, particularly using qualitative approaches. In their recent review of empirical methods across multiple counseling journals over the last decade, Ponterotto and Casas (2002) found roughly 10% of empirical studies utilizing qualitative methods. It would be good to increase the per- centage of qualitative studies across the board.
 Second, quantitative and qualitative research studies on counselor compe- tence should be sequenced over time to capitalize on the strengths of the vari- ous approaches. I generally recommend against using multiple methods in the same study because without due care, the methods can be diluted (there are exceptions; see review in Ponterotto & Grieger, 1999).
 Third, with regard to qualitative studies, researchers should strive for the- oretical sampling and data triangulation. For example, Pope-Davis et al. 402 THE COUNSELING PSYCHOLOGIST / May 2002 (2002) interviewed only clients, and Fuertes, Mueller, Chauhan, Walker, and Ladany (in press) interviewed only therapists. Interestingly, there were some important differences in the two samples’ perceptions of when and how ther - apists attended to racial differences and cultural contexts during counseling.
 Such differences could be explained by method; as Fuertes et al. (in press) utilized consensual qualitative research (Hill, Thompson, & Williams, 1997), and Pope-Davis et al. (2002) utilized modified grounded theory (Glaser & Strauss, 1967; Strauss & Corbin, 1990); by sample; or by other design and context factors. It would be of value for the two research teams to get together (perhaps in an APA symposium) and examine respective data sets for enhanced source triangulation regarding competency. Theoretical sampling and triangulation might involve follow-up studies that interview clients, clients’ significant other, counselors, and supervisors in investigating multicultural counseling process and outcome. Data analysis and interview - ing should proceed in an iterative, constant-comparative fashion to foster the - oretical sampling and theory generation.
 Fourth, in my own review of the growing literature base of qualitative studies in multicultural counseling, I note a good number of interview-based studies using phenomenological, grounded-theory, or consensual qualitative methods. Though representing a great leap forward for the science of multi- cultural counseling, I advocate the incorporation of additional qualitative designs. For example, the profession would benefit from more ethnographic (utilizing participant-observation), case study, and biographic (including life story and oral history) designs (see Creswell, 1998; Ponterotto & Casas, 2002).
 Fifth, and finally, at present, most students/graduates in counseling psy- chology are not prepared to engage in qualitative research anchored in a constructivist or critical theory paradigm (see survey by Kopala et al., 1997).
 To recommend increased research efforts in qualitative research necessitates a parallel increase in attention devoted to the teaching of qualitative methods (see Stabb, 1999). One recommendation I would have for counseling psy- chology curriculum is to include a qualitative training tract equivalent in intensity and duration to the current quantitative emphasis in most programs.
 One sequence might be as follows: a one-semester course on philosophy of science and research paradigms, followed by a year-long sequence in both quantitative and qualitative methods (these could be taken simultaneously).
 After this grounding in philosophy of science and diverse methods, students would be required to engage in an original quantitative or qualitative study before beginning dissertation proposal work. Ponterotto / THE FIFTH FORCE 403 CONCLUSION The Pope-Davis et al. (2002) study breaks new scholarly ground in its investigation of clients’ experiences in cross-cultural counseling using a grounded-theory methodology. The results of the study highlight the com - plexity and interacting forces central to the clients’ experiences. This com - plexity would not likely have been tapped through quantitative-based studies that predetermine the theoretical model and variables of interest. I expect that the results of this study will stimulate increased quantitative and qualitative research into multicultural counseling process and outcome. With the advent of the fifth force in psychology—qualitative research methods—I predict major breakthroughs in the next few years regarding the ingredients of suc - cessful multicultural counseling training and practice.
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